
DOCUMENT RESUME

ED 090 524 CS 001 085

AUTHOR Plumb, Geraldine H.; Wilkinson, John C.
TITLE An Empirical Investigation of the Use of

Paraprofessionals and Student Tutors in Remediating
Reading Deficient Primary Grade Students.

PUB DATE Apr 74
NOTE 28p.; Paper presented at the Annual Meeting of the

American Education Lesearch Association (Chicago,
April 15-19, 1974)

EDRS PRICE MF-$0.75 HC-$1.05 PLUS POSTAGE
DESCRIPTORS *Cross Age Teaching; Educational Research; Elementary

Education; Paraprofessional School Personnel; Reading
Improvement; *Reading Instruction; *Remedial Reading
Programs; *Tutoring

IDENTIFIERS Elementary Secondary Education Act Title I; ESEA
Title I

ABSTRACT
In 1972, using Title I funds, a study was initiated

to determine the effects of using teacher aides and student tutors in
remediating reading deficient second and third graders in the Boise
schools, The two schools in the pilot program were located in areas
having a high incidence of low-income families. Tutor managers
(paraprofessionals) supervised and managed the tutoring program in
each school. They trained fifth and sixth graders in the techniques
of tutoring basic reading skillS, tutored children, gave pretests and
posttests, kept records, prepared the student logs, and kept student
profile sheets on each child tutored. The structured tutoring
involved the diagnosis of the child's reading skills, individual work
with the child using prescribed teaching methods, and a criterion
posttest measuring the knowledge of the child at the end of the
tutoring. The tutored group outperfox.med the control group in
acquiring basic reading skills, and of the 54 students who were
tutored, only one failed to make a significant improvement in reading
skills during the relatively short period of six weeks that the
tutoring program was in operation. Statistical data, cost analysis
information, and implications for further study are included in the
report. (TO)



AN'EMPIRICAL INVESTIGATION OF THE USE OF

PARAPROFESSIONALS AND STUDENT TUTORS IN REMEDIATING

READING DEFICIENT PRIMARY GRADE STUDENTS'

Geraldine H. Plumb and John C. Wilkinson

Boise Public Schools Brigham Young University

University of Idaho

PERMISSION TO REPRODUCE THIS COPY.
RIGHTED MATERIAL HAS BEEN GRANTED BY

Geraldine H. Plumb
John C. Wilkinson

TO ERIC AND ORGANIZATIONS OPERATING
UNDER AGREEMENTS WITH THE NATIONAL IN
STITUTE OF EDUCATION. FURTHER REPRO-
DUCTION OUTSIDE THE ERIC SYSTEM RE,
CURES PERMISSION OF THE COPYRIGHT
OWNER-

CopywrIted 1974

I

Presented at the American Educational Research Association

Annual Meeting in Chicago, Illinois, April 1974.



AN EMPIRICAL INVESTIGATION OF THE USE OF

PARAPROFESSIONALS AND STUDENT TUTORS IN REMED1ATING

READING DEFICIENT PRIMARY GRADE STUDENTS'

Geraldine H. Plumb and John C. Wilkinson
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Each year, millions of children in the United States begin

school with keen anticipation. They want to go to school and they want,

most of all, to learn to read. For some children, this feeling of liking

school persists during their entire school experience. But for approxi-

mately 20 per cent of the children in the United States, those who fail

to learn to read in the first grade, a failure syndrome seems to set In.

This becomes apparent to sensitive parents and teachers when they see

their children's attitude change from one of liking school to outright

aversion to the entire school environment.

Schools have traditionally been organized and operated to

accommodate the educational advancement of the average and above-average

student. Curriculum content has largely lacked appeal and meaning to

those persons who are less academically inclined. School activities and

social life programs have often failed to involve those with the greatest

need; their reward systems have failed to motivate the disadvantaged

student and have instead, often inteisified his sense of inadequacy and

failure.
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In impoverished homes where there are no books or magazines,

children's interest In reading Is understandingly limited. These

children seldom experience the motivation derived from the discovery that

they can read successfully. Even though they may have the same range of

abilities and potential talents as more advantaged individuals, they

usually have greater difficulty reaching their potential and they usually

need supportive services, curricular modifications, and specially trained

personnel In order to achieve satisfactorily in school.

One of the most pressing problems In elementary education

today is the exceedingly high percentage of children with severe reading

difficulties. Estimates vary widely but several authorities (Harris, 1965;

Bakwin, 1966) have suggested that between 10 and 15 percent of the

elementary school population Is at least two years behind grade level.

Reissman (1962) notes disadvantaged children experience more

than ordinary fear of failure, especially in the school setting. He

speculat3d that when these children meet people whose standards appear

unachievably higher than their own, a sense of paralyzed inadequacy impairs

their effort and frustrates any hope of matching such ideal figures.

Teachers throughout Idaho and across the nation are faced with

increasing numbers of students who lack basic skills needed to attain

success In day-to-day academic pursuits. The recently completed Idaho

Needs Assessioent and the Needs Assessment of the Boise Schools indicate

clearly that many students, particularly those from low socio-economic

status homes have serious difficulty mastering basic reading skills and

soon develop a poor attitude (affect) toward reading specifically, and
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toward school generally. Traditional approaches to remediating children

who do not learn to read In the first grade have been largely ineffective.

As a result, problems compound for a child who enters the second grade

without being able to read adequately.

Educators generally support the idea that greater success Is

encountered In remediating reading deficiencies If they are identified

and treated at an early age. Individual tutoring as a major approach in

teaching children to read Is as old as Socrates; but the training of

non-professionals as tutors Is amore recent happening.

Recent research (Blank, 1969; Solomon, 1971; Congreve, 1969;

Harrison, 1972) has demonstrated that low-achieveing students do not learn

unless teaching-learning experiences are highly structured and are sensi-

tive to individual differences in children. Thus far, it has not been

possible to create this type of learning environment independent of a

tutorial relationship. For example, Blank and Solomon found that when

instruction was highly structured and provided on a one-to-one basis daily

by a tutor, significant gains were realized by disadvantaged students. It

may be argued that any one-to-one situation may produce similar results.

However, when the experiment was repeated without highly structured inter-

action betweer, the student and the tutor, there was no significant change.

Blank and Solomon further suggest that the relationship with an involved

and warm adult might be the missing link to learning; but that in order to

achieve significant cognitive gains, the time and training must be highly

structured.



Yutzy (1973) states that "Tutor training is probably an essential

Ingredient In any tutorial program. Tutoring skills are not instinctive

tat are rare--requiring techniques that only a few teachers were taught or

had the opportunity to learn."

Gartner, Kohler, and Reissman (1971) reported that from Rome

to California there was mounting evidence that children learn more from

teaching other children. LIppitt, Lippitt, and ftiseman (1969) have

reported studies using cross-age tutoring programs (Junior high students

tutored elementary grade pupils) and reported teacher-observed gains in

socialization among the older children and assistance to the younger

children. They estimated that since 1968, more than 200 programs had been

started with youth tutoring youth.

It was interesting to note that the programs reporting the most

significant gains had developed training programs for the tutors, using

moment-by-moment instruction, based on established principles of learning

and on the techniques of programmed instruction with individualized help.

In a series of experiments conducted over the past four years,

pertinent findings by Grant Harrison (1968-72) have shown that tutoring,

per se, does not benefit learners in most instances. While In -,harp

contrast, it has been demonstrated that if tutoring Is approached in a

highly structured way, students can benefit a great deal from individual

tutoring. This particular approach to tutoring has become known as the

Harrison Structured Tutoring Program (1971). Or. Harrison's model Is

based on validated learning theory and proven techniques of teaching.



In 1972, using Title I funds, a study was initiated to determine

the effects of using teacher aides (paraprofessionals) and student tutors

in remediating reading deficient primary grade students In the Boise Schools.

The Boise School District serves a rapidly changing community - -a

community that Is changing in size, economics, and social structure. On

one hand there is growing pressure, particularly from Boise's new residents,

for the school to change to meet some new expect(Jtions about what is taught

and how it is taught. On the other hand, a traditionally conservative

element is proud of its school system, quite satisfied with the accom-

plishments and somewhat edgy about rapidly rising costs of education.

The Boise Schools servo approximately 23,000 students, half of

whom are elementary pupils. They have many success stories but they also

have their share of pupils who are not experiencing success in school. A

1970 study indicated that 1,500 children would be retained that year and

would have to repeat a grade. The Board of Trustees was appalled at the

cost, both in money and damaged egos of children and teachers alike. In

the opinion of many patrons and educators, retention, as an educational

solution, was being used for far too many children.

Many attempts had been made to improve the situation. A cor-

rective reading program was started in 1966 using reading specialists who

worked with children in small groups on a referral basis. Additional speech

therapists were hired to assist children with language development problems.

Learning disabilities classes were initiated in 1968 to provide additional

help for those children with the most severe learning problems.



Approaches such as individualized instructtonal pro,rams,

programmed learning, open-classroom concept, team teaching, and continuous

progress programs were initiated. These were limited, to some degree,

by facilities, money available for remodeling, instructional materials,

which failed to meet the wide range of abilities encountered.. . . and teachers

who were not trained In individualized instructional methods. In addition,

teachers disagreed with the suggestion that they should change either their

philosophies, their methods, or their retention policies. They expressed

concern for their many children with reading problems but they didn't feel

that relaxing retention policies or adopting the open classroom concept

was the answer. "There simply aren't enough hours in the day to give the

children the individual attention they need," was their plea.

A number of teachers realized their students could use extra

help each day In mastering course work and in learninj to read; many had

Initiated buddy systems and asked for volunteers to tutor some students.

In his article, "Learning for Mastery," Bloom (1968) takes the

position that if every student had a very good tutor, most students would

be able to learn a particular subject to a high degree. He then goes on

to define some of the attributes of a "good" tutor: " . tutoring should

be available to students as they need it . . . the tutor should be skillful In

detecting the points of difficulty in the student's learning, and should

help him In such a way as to free the student from continued dependence

on hIM."

it was reasoned that if the ideal espoused by Bloom as ever to



be realized in Boise, a source of tutors would have to be found, and the

tutors would have to be trained. Selek (1971) expla:ns that tutors, In

the past, have had to use existing textbooks, methods and techniques and

while they realized their need for training, to.their disappointment,

professional educators did not leap to assist them.

In order to produce enough tutors for the Boise Schools, it

was deterimined that two things would have to be done; funds would have to

be provided to hire tutors, or tutors would have to be found who would not

require salaries. it was also known that once the tutors were found, there

had to be some mechanism to insure that students were being instructed in

a way that would facilitate learning. Merely rovidIng a student with a

tutor no more guarantees that a student will learn than traditional methods

do, unless the interaction between the tutor and student is highly struc-

tured, and based on proven psychological principles of learning.

After much study and many meetings, the Title I Parents'

Advisory Council developed these basic fenents In planning a pilot tutoring

program in two Title I Schools:

1. Children learn best from other children and adults on a

one-to-one basis.

2. Volunteers are dynamic human resources who can help children

improve their reading skills, but in order to make the most

effective and efficient use of their time, specific training

is necessary.

3. Tutors are most effective when they are systematically

trained.
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4. When older students are trained and serve as tutors, they

also make signifiCant gains in reading skills. Fifth and

sixth graders at the elementary school revel provide a

reliable, available, and consistent tutoring task force.

5. A tutoring program should not Infringe on the time of the

classroom teacher of either the tutor or the tutee. It

was believed that teachers were already using their best

skills, energies, time and effort In their classrooms,

and further, that they should in no way be burdened with

additional duties as a result of the tutoring program.

6. An Aide or Tutor Manager (paraprofessional) was considered

to be essential for the management of the program in each

school. She was also responsible for maintaining fills and

records and communicating with staff members and parents.

7. As each of these school::. received the services of an

elementary counselor and a reading specialist, these

Individuals would be encouraged to participate in the

training program and work as foam members with the Tutor

Manager.

8. ror ourposes of gathering replication data, It was decided

to conduct the pilot program In two schools having a

widely diverse school enrollment, Whitney School, one of

the largest elementary, and Madison School, the smallest

were chosen as the target schools for a small Title



Incentive Grant titled "Structured TutoringA SYsteMatic

Approach to Reading Improvement."

The major focus of this pilot program centered on improving

the reading skills of second and third grade students 141rough the use of

trained paraprofessionals and student tutors from the fifth and sixth

grades at Whitney and Madison Schools. Both schools were located In

areas having a high Incidence of low-income families which, In a community

such as Boise, can be as much of a barrior as;race, color, or culture.

Persons whose economic status or cultures kept them apart from the main-

stream of life, found the gravest difficulties In finding employment, and .

achieving economic self-sufficiency; partly because they tended to lack

the job skills of an intellectually based economy. While poverty and

unemployment were problems of economic and social patterns, they gravely

affected 4omeltfe and hence, a child's self-image, aspirations, and

views of the world.

Selection and Training of Tutors

In order,to implement the program, two Tutor Managers (para-

professionals) were hired to serve at Whitney School, which had an

enrollment of 531 students; and one Tutor Manager was hired for Madison

School. with enrollment of 131. The term, Tutor Manager, was used to

describe their functions, rather than the term, Aide, as their duties were

different. The Instructional Aide usually served under the direction of

the teacher; the Tutot. Manager supervised and managed the tutoring program

for her school. Functions, in addition to those delineated by the Tille I
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Committee, were: to train fifth and sixth grade children in the techniques

of tutoring basic reading skills; to tutor children; to give pre-posttests;

keep records; prepare student logs; and to keep student profile sheets

on each child tutored.

The need for supervision and management of the student tutorial

system can not be overemphasized. It requires the full time services of

a person who Is not encumbered by additional responsibilities and com-

mitments, and who is well trained in tutoring techniques and basic reading

skills. The Tutor Managers were trained in the use of structured tutoring

by Dr. Grant Harrison, John Wilkinson, and Reba Keele of the Brigham

Young University instructional Research and Development staff. The

"Supervisorts Guide f'r the Structured Tutorial Reading Program" (Harrison,

1972) was used as the major source book.

The three dale, high intensity learning workshop included

bringing specific skills to mastery through the use of a comprehensive

criteria check sheet. Supervised role play, immediate feedback, and

mastery checks were administered each step of the way. Adult tutors and

student tutors performed diagnostic pretests under supervision and used

follow-up techniques prescribed by Dr. Harrison. Trainees were observed

while performing each of the tasks learned in the training, and evaluated

as to whether of not he/she had mastered the techniques. On-going

evaluation was obtained by keeping a check sheet of student progress on

each student and the activities of tutors were recorded on student logs

and were checked frequently to verify consistency in the tutoring.



The subjects, selected from the two Title 1 Schools, were in

the lower 40% range of reading ability according to a standardized test.

-Some Students were referred by teachers on the basis of teacher obser-

vation of basic reading skill deficiency.

Tutoring Procedures,

Structured tutoring in reading involved the diagnosis of the

child's reading skills, individual work wit:.; a child using prescribed

teaching methods, and a criterion posttest which measured the knowledge

of the child at the end of tutoring. Children to be tutored were given

a diagnostic pretest measuring their skills in naming letters, producing

the sounds of letters, dipthono, and digraphs, reading sight words, and

decoding skills. On the basis of performance on the pretest, individual

+utors began working with the subjects on specific reading skills as

prescribed In Harrison (1972).

The actual tutoring involved four basic steps. First, the

tutor showed the child how to perform the skills. Secondly, the tutor

rehearsed the skill with the child until he felt confident that the

child knew the skill, then the child was given a mastery check In which,

he was asked to produce the name or sounds of letters, read sight words,

or decode words, depending upon the skill he had been learning. If the

child passed, the mastery check, he went on to learn new material, if

not, rehearsal was repeated. Several days after a child passed a mastery

check he was given a review check 0 the skill he had learned. This

check allowed the tutor to determine how much the child had mastered and

to reteach the skill, if necessary.
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A pretest posttest control group design was employed to test

the effects of the tutoring treatment on the learners' cognitive' skill

development. A statistically similar control population was used to

assess differences between mean learning gains of the treatment end

control populations. All children received the regular classroom

reading. The tutored group outperformed .the control group in acquiring

basic reading skills and of the 54 students who were tutored,,only one

child failed to make a significant improvement In reading skills during

the relatively short period of six weeks that the tutoring program was

In operation.

Insert Tables 1 and 2 about here

Presenting the Data

Mean scores on the 44 item Criterion Test of=the Children-

-tutored In the two schools were compared with mean gain scores of the

pretest-posttest scores-of the statistically similar control group who

received no tutoring.

The mean gain differences between the tutored and control

students with sight words in both schools (Whitney and Madison Elementary)

were significant beyond the .01 level. In Madison the ability of the

students to decode was significantly different at the .01 level and at

Whitney at the .001 level. As is readily apparent, the addition of a

relatively short period of structured tutoring time resulted In a

significant amount of reading subskIll acquisition.

4.

t' 'I
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TABLE 11

GRAPHICAL SUMMARY. OF DATA

LEARNING GAINS FOR SOUNDS

Adult Tutored- Madison (Nm9)
Adult Tutored-Whitney (N=23)

,

Student Tutored-Madison (NW)
Student Tutored.,WhItney (N*16)

Control-Modloh:(N)1'
:Contrcil-Whitney 402$)

1.).0.01032-8Nmkiw

LEARNING GAINS FOR i&fr' Alps

Adult Tutored - Madison
Adult Tutored!,,WhItney (N -23)-

Student Tutored - Madison (N=11)
Student Tutored- Whitney (N=16)

ContrOkMadlSon4(N437)
Control-WhItney (N=0)

LEARNING GAINS FOR DECODING

A6(t-Tutored-:Medlson (N=9)
Adult-Tutored- Whitney (N =23)

_Student Tutored-Madlson (,111)
Student, Tutored- Whitney 01=16)

,ContrOl-Madison (Nq,)
ContrOl-WhItOy (N =25).



Another t-test run between the tutored and control groups

(selected from' the pool) demonstrate,' that these groups were sufficiently

similar, prior to special tutoring, to be able to use both groups In

comparisons.

The positive response of the tutored children to the tutoring

program was evidenced In many ways throughout the study. Several charac-

teristics accounting for the response were: (a) the consistent

individualized attention, (b) the consistent verbal praise, (c) the high

expectation of success built Into the program, (d) the fact that most of

the children were able to read their first story in-two or three weeks,

(e) the rapid progress the program made possible, (t) the Insurance that

the child had mastered one objective before he was allowed to move -to the

next objective, and (g) the special recognition the child received for

success.

The sjgnificance ot the data in thld study, bbfhcognitive
.

and affective, must be viewed In relationship to the aMOunt'of time spent

with the learners.',The average :9,i** of t4torsession015,0InuteS'In

length) was 22 which moans the,averego total ixtruCtional lime per child

was only 5,5 hoUrs. These gains were reported at 6-funOtion of'flmo

which is critical to:o reMedial-readlog chi id.

The cognitive galas -are only A part-of-the gains realized.

ActorclIng to-teacher observetiondOearhers and tutors-alsO benefited

_-In the 'jWay: the`stcidents *perceived themselves and;-the ay`ithe-parents

-perCelV44- -Wet r ; Ch I (460. Idrvey'atthet4;q416i6ii_f



064 study indicted that teachers, principals, and parents thought there

wee 'Sign! f 'Cant. improvements In ch t (I ran s attitude towa1rd reading, toward

for yousnger. children on iha "playground

r -

schob I and Al:mark' soc I I responsib1 itc; swniCh: st(I'danta ihOwed _

= _ I nert'" Ttibia," III about 'here
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TABLE II!

SUMMARY OLRSLTIty991STIONNAIRE GIVEN TO A RANDOM SAMPLE OF PARENTS OF TUTORS

;Did your child mention to you that,he was a tutor at school?

Yes - 14 No -

Did he seem pleased to be a tutor?

'Yes - l4 No - 0

How willing-were you to allow_yoUr child to spend time tutoring a

younger student?

Not willing - 0 Somewhat willing - 0 Very-willing - 14

Does your child talk about his experiences as a tutor?

Yes - 12 No - 2

5. How often does he mention it? --- 3 times a week or more A 9.

1 time per week 3 less than once a week = 1_

6. Have you noticed any differences in your child since he_began to tutor ? -

.

Yes - 11 No -3

7. Question number.? is an open ended respunse format. --The question is,

"If you noticed differences in your child, liSt two differentess"
and the following are some of-the responses:

1._ Reads-on his,own and enjoys it more

2. Wants: to hofp.othors.
3. More confidence
4.- Better understanding of people

-5,_-Wants to "-tutor -4- year -old sister

6. More interested:in °tillers,-
-7.- More willing' to go-te 0401

NoO,Patience with_small-hrOther
..9. MoreinterWed in,ProgresS of niece and nephew
10.- Want$ ,tO, become 6 _teacher

11. -86601 AS:mere fury for him
Feel important

h13, :',Erijoys reading more _

. you had another child selected'as a tutor, would you allow him to-00-1W

"ids-- 14 No 0-

-WO4fl:YetitreCoMmend that all-5th and 6th er'aders- be giventhe-oppokunitY,_

-WOW
YeS No -2

00:401iihk4,that Wei g -A TI4toiihoi,heipt4--0'lltiiif:ytir-efilid?-1
Iste00:teAte', yoOkgaitsOor

41001 13 -- -_110-ch-Sligkr
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of formal learning which holds the key to all others. Reading ability

is through which all other knowledge must pass. Most people

can functlon'effectively in a complex, industrialized society with a

weakness in some phase of learning. It is possible to "get by" without
,

knoWing-too much math, withotif understanding algebra or geometry, without

understanding much about eciance,or'belng able 'to _sing ordance. But, If

one cannot read, one cannot even get by.

The tutoring program In Boise was expanded Jo 12 Title I Schools

this year,'1974 This investigator believes the Structured Tutoring

Program holds great promise in providing schools with an efficient and

InexpensiVe method of remediateing reading deficient primary children.

Ail sChools_have-many fifth and sixth grade students who, when trained,

are an undeniably rich reservoir of untapped human resources who can

provide consistent-motivation and help for troubled readers. Major

economic considerations include the salary of one paraprofessionalfor

each-sChool and instructional materials, which are relatively inexpensive.

Training costs -for the staff-were unusually high due to thee.'

fact that tills was a pliot'research project and-was limited to Whitney and

Madison -Schools.' The same cost factors could be used to train the personnel

froM all ten Title [Target School's wIth a small increase being allowed

for InStructional materials and extra travel costs kir Consilltant6.,

-The-Salaries for the tutor managersiaidesi salary<range)-are-
1.

thei-most-tostlY'cOmponont of theTprOgram.--Ilowever, the-tutor managers

areneteasary,to'lli4Ure-a StoOthiOperation-andlreventOverloadindlhe

-31reaWlegenpd oiAstepoOtiii-cher6:01-h=addfflOW-V4Pcis.
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COST ANALYSIS

Workshops and OngOIng Training

Consultants and workshop materials

Travel (consultants 17 flights,;

12,940 0O

Provo, *an to laolse, Idaho

Student'Instructinal materials

Salaries (3 tutor managers/2months

1,500.00,

620.00

1,677.64

TOTAL COST 6,737, 4

Participants

Student futors 54

Children tutored 54

ChIlden receiving Diagnostic Pretest 393

TOTAL

, COST PER cH10._ 13.44

_

a.

-

:
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FUTURE STUDY

While our pilot study provided evidence to support the idea

that the tutoring program was effectiveln improving cognitive skills,

'quickly, we also suspected that some important changes were occuring In

the children's attitude toward school toward reading ,more speOlfically.
- 4

We hypothesized that as a spin-off effect, we were also getting a

powerful Interaction between the cognitive learning arid, the Improvement

observed by teachers and parents in chIldrenls attitude-toward reading

as a result of the tutoring program.- Therefore, a study is now under way

to gather empirical evidence to test,thojheory (Plumb, 074) that in-

divIdual tutoring by trained tutors 1has a-pOsitiVe offect on ,the attitude:

of primary grade children- toward reading..

Selection of Subjects

Primary grade students In six school's, who Were ,in the lower

40% range of reading ability, according to a standardized teif,6ecame

the pool of _sUbjects from. which the experimental and control grOups were
,

rand6mly seleoted. Approximately fen.students were assigned-tOthe:,-

oxperimental:group,and fen to the control group in each'school.

it should be noted that after the "experiment" was over, that

is, when the experimental-group-had been tutored and both the control and

experimental, groups-had beenposttested,_ then the "control"-group was

tutored. Thus,- membership in the contrO1igroup,merolylpOstponeOhe.

heeded-ft-toting rather-then egeltiding-the-ctintrOi'itudenti:-COMPietely.

Ex001m4iiieVoet(m)

x.-15retes -660651 =group des 166--
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ifkr ,h0,1 extreme!ttlair grOdp's v.tOre='04---"preteSt.-,s0res); bkaLi se illcith' ...
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pool of sub:feats' -.- -the- deSign'allowed for the measu'retnent,of Ohar9O! In--
.... . .

-he sti)_Jecf, s affitudi`tOward'o re0 trig ai # result Of th p ttOr ng
4 a a ' { ,
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". ' Groups were: E
1

( learners tutored _by ;trained tutOrs)-, and

C (learners not tutored in taadi.ng) `. Learners were randoroly,-assigne#

-

, -

' -

to groups. Individualized tutoring is faprooented by X, 0 repres'enlo.

the initial administration of the Bffect ._teit, and 0 represents the ---;2--;

.-
post-administration of the same test;

4 -

Research -indicates many behavforal 4(11-10t$ and educators

be I (evo'itha-r-affegti,* of fotfs' Of ; I nsfru-o-f I On--_'11 re rafti'undst y!'66re,--10Krtaiif_
4 -

"that 'tthe -togn'if -psychomotor. -.': I f a child's SetfoOlicePtl
---, .

,
by unsuccessful interactions with reid I rig - -44) effectsmayrèmin

,!)

re school J ifé. At primItive "- levels, well

=leer Ftitotiiii I levels, s obvious that tefO'dent4 -' Orpetter' thafh1ch

-f`they are isfOreitiid" in 0-61\ enjoy doing. If Id seeffi then, that concen

tra-f-lon On balc skills, while important, is not enough, Children need

*)56.ilz+11644iliWde:#4151-'_t.66,-(11'
_

Tofac



some children must have individual, repetitive drill, based on their

particular needs and learning styles. In addition, Efts particularly

Important for them to make sufficient progress to increase their interest

-1n,-and liking for reading.

This present Investigation is based on the notion that as

children_develovand improve'thetr cognitive skills In reading they also

tend IO,Iike to read--if the process of learning the skills has been a

pleasant experience with positive conditions. Most educators would;a'gree

that when experience with a school subject- Isf011owed y-a-positive

(pleasant) consequence, the probability is increased-thet:thesubje*cf,

be approached very readily-in the'future.,-)ihen;_on-the'Otheri-handl',

experiences with a subject is followed:by aversive (unpleasant'Or painful)-

consequences, the probability is reduced that the subjectlwillibeap-

proached voluntarily in the future. Bloom (1971) believes -izstOde"rit'S

,400q0e0y rh a,given set of learning will-determinehowhe-a0r00Ches the

next task-in a learning continuum or school SubJect. Af'hisperformance

hat been adequate, he will approach the next task with cOnftdence-and

--assurance that he can do It well-and he may even develop, 6'4st-re-for

more such tasks. They are easy to do,,they can be learned, and they may

even be'likable'fass because they can be mastered, solved and overcome.

However, If his past experiences have been painful enough, the taskWIll

_ be avoided,_ approached with litfie'enthusaism and,lf anything,'marked

iliglikefaildre'(inadeqUacY);(ea Schopoir-sob-ject 4ffecf1Velycloses-ft

for fOlher'c6nSiderefloh.-
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As a reeultot the present study, InforMation WI'l l_ be developed

which should demonstrate:

a, there is -a Powertui-interectIon which occurs concurrently

between_ the development of cognitive reading skills and

attitude toward -reading;

DeVelopment of

Cognitive Skills

in Reed6g

Improvement Of ' _

'Attitude (affect)

toward Reading

b. paraprofessionals-and cross-ege tutors_ who have been trained

in structured tutoring procedures can become an Important

and InexpensIVe*PhOt fo.regplar classroom instruction In

develOping anifive skills and4 positive attitude:toward

1

-reading In-prim'ary,grede chi Idren._ The Harrison' Structured

Tutoring Method Used in this study, represents to some exterri,
, procedures, techniques, andiprInciples

f leakning which have

been -.08M-if led prImari I y -wrth -propramm-ea I nsiruc-i- Ion.. In-:.
--

addit EON, 'p66-VI i OS: lare 'iiiSdS:. forTCdrIst, ste,;1-kt ,a4c1;-frequent,
. ,

-- positive : rfil-ofor,c(imeit--:0,111 Might- be-'descr lbed'es --"praise, .,
,_1_,:

fira101; 'and more prilie:" ',-in-ef(ebt,-;-tr is 0- form of
,- ...,

IndiViduellzed;,InstruOtron:Which'is capable of monitoring
.. ..

,
. . oral l -`043se and tii*veiidsfif 1 s'''6iih-Sslid.r-, irKi re'

..-,

; sc01f1 tlo a'.;041446i:

A-secoliciatl,rpurpos0 of- th tie-,study,' ariboug (5f,11clt0,1i)1t0---Orlor, , T

a I J aa
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component of the study, timewise, was to discover a way to measure attitude

toward reading In young children. Extensive research to discover existing

measurements was unprofitable because of the heavy dependence pencil and

paper tests have on reading ability, and the fact that, for the most part,

these children were nonreaders. Therefore, it was necessary to detign a

test (Kay-Van Mondfrans, 1973) which would measure attitude toward reading

in. this group of children. This information should bp valuable to teacherS:

as a monitoring and evaluating device. Expectations were that the study

would-also provide educators with an additional criterion in selecting and

choosing reading materials for the regular Classroom instruction, as most

of:the reading programs currently on the market have not been eXamined In

terms of the offset on student affect'to insure that the subject will be

approached- voluntarily In the future.-

'A primary focus.oyhe study then, assuming the assumptions are

validated, 'is -1-6 disseMinete the Information gathered to perhaps- influence

Others.in the need not only to become aware of the powerful interaction

occpring between cognitive development and attitude improvement; but also

to search for wayi to alter negative attitude through potitiVely reinfOrcing,

teaching:techniques.

Learning to read is a crucial skill worthy of the great amount

oftime and money spent on teaching it in the schools, but eduCators, for

the most part, do not yet seem to be-aware of=the powerful interaction

b6fwecincognitive aneeffective-doMainsin tea6hing chlidrento read.

SUCh-infom6f10,' rroporlyidisteMinat6d; inioht prove to e mejor break

'fifir000-1;1-2-'6-SsIkti ng4the- "ilidirt&-Read;'16-r dhf1dren every'where;!' coined

ii4a Cates' exiffinilt6toner James E f len
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